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JohnHattie (nfluences on Student Learning)
Aim of this policy

To provide clear guidance to the school community about how feedbad&arning is providetb

pupils.
To provide good practicexamples for all staff to use.

Purposes

Ensure that all in our community understand the impact of feedback
To clarify how this takes place eapdes/ systems
To ersure consistency in our school.

Incisive feedback anaarkingmakes a vadiifference to the ra¢ that pupil€brogress (refresearch

by the Sutton Trus} Feedback can be written or verbal. Verbal feedback is used throughout all
lessons ana@ims to move children on quicklly.is especially effective for younger children who
struggle to access written feedback. Marking is the method by which teachers find out what pupils
have done and where they need to go next. Written feedback on work should be appropriate to the
age of the child and help them to progress.

Marking usually invlees annotating pieces of work with symbols or written commeihtsour
academy we hava marking code (see appendix 1

Marking should ensure that the children know what is good i.e. what they should do more of and
also what they need to developintidd 62 NJ So3od (KS WySEG &aiSLBAQ®

Marking in our school should:

1 help children become better learners by giving a clear picture of what they have done, and
what they need to develop;
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probe understanding

give recognition and praise for achievement;

support the identification of targets for individuals or groups of children;

ensure regular dialogue between teacher and child;

suggest indidual strategies for improvement;

model thecorrect formation of handwriting

be manageable

relate closely to the learning objective and success criteria

helpto close any gaps in understandjng

be given promptly and regularly to children

enablethe child to reflect on the comments and to respond

be accessiblethe child can read the comments and understandrthe

use the clearly understood codes;

clearly shows the child what they need to do more of or to do next

link closely to the learning cycle and to target setting
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Strategieswe usefor marking

Reception Class

Children of all ages need feedback but this is particularly important in the Foundation Stage where

children may be unable to read a written comment.

Activities,both adultled and childnitiated, without a recorded product e.g. P®ill be given oral

feedback with peitive comments and next steps Reception, when appropriatevritten feedback
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start their next piece of work.

Year 16

Children in Year 1 are introduced to our marking code which is on display in each classroom and
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and areas for improvement. Where possible the child should receive verbal feedback and if need be

an explaation of how the code has been applied.

Marking with the child

Often marking takes place with the child. This enables a dialogue about the learning and the next

stepsto be identified and linked to target$t is important that all childremeceive this type of

feedback. We recognise thaiith older childrenthis type of interaction canot address whole

pieces of work. Bwever, teachess and TAs should were possibigve around classrooms and

provide feedback at the point of learninghisalso enables the child to be challenged and for skills,

knowledge and understanding to be moved on at the point of learhing. W@ Q Ay RA Ol G Sa {KI
been given and allows teachers and pupils to see the impact of a discussion.

Distance marking

Thisis less useful with younger children but becomes more important with older children as the

guantity of work increase®istance marking should stwvavhich success criteria have been achieved
(highlighted against the Success Criteria shéeghould highl K& w322 RQ LJ NIia 2F UK.
also pick up on presentation, spelling and basic punctuation errors. Distance marking should check
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should always beealelopmental to have impact.

Peer and Self marking/ assessment

We use peer and setfssessment to support learning. When children know what they are looking for

in their work then they will be more secure in their understanding e.g. being able to idestife

they have used clauses in their writing or where their peers have used them. PeBetind
assessmentakesplaOS | 3 Ayaid (GKS adz00S aGree@NKDSNKHR (icdzA iy 3 hIN
nearly thereandReqL QY y 2 O2 y T soReSpbridingschldufed tickshoald be placed

next to the success criteriReer and selassessment may also involve writing a comment for

improvement. Peer marking is completed in pencil or black pen depending on the age of the child.

Marking stations

In maths we are developing the use of marking stations which allow children to check their progress
with maths calculations/ problems. This enables children to move quickly onto the next stage of the
work without waiting for the teacher to mark their workuhk enabling faster progress.

Deeper and Lighter touch marking



We recognise the demands of marking@IK A f RotBSdgeIi However we know that this has a
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them on. All children must respond to marking comments in green peniar@rhust be given for

this.

Modelling

Where children are finding somethimiifficult it can be helpful to provide a model to scaffold their
learning. Examples of this include setting out a maths calculation or talking it through as an example
is demonstréed.
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This is crucial to move a child on. It should form part of all deeper marking.

Hot Marking
Markingat the point of learninglt should quickly move the child on and should be indicated with a
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Checking conceptual understanding
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or two can provide more evidence of theaurity of their understanding; probe deeper into their

thinkingor provide challenge.

Improving their worlkl adding an additional challenge
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Praising learning attitude

Research shows that by praising the learning attitude we can rtaldren more resilient learners
It is important that children know they have been successful becafidee effort they put in or the
patience they had with a tricky concept. It is important that not all marking is of this type.

Challenge the basics
Basic punctuation and grammar which has already been taught should not be allowed to go
unchallenged. Thiway bad habits do not form.

Presentation
At times we mark work for presentational purposes but the majority of marking should not be of this
type.

Post its and annotations

These are used to capture comments made by a child, especially in a younggoage
Annotations are also used to capture understanding or add meaning to a piece of work.

Non Negotiables thatmustbe in place for all children
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The highest expectations for presentation must be maintafned

All work must be marked

Children shouldeceive verbal feedback as often as possible

Marking should provide feedback move the child on in the lesserthis must be noted
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Children should know what they have done well so they can do more of it

Marking should address bagianctuation and spellings at age related expectations
Marking must show the next step for the individual to move their learning forward
Intervention or preteaching should be shown in books

Children must be expected to respond to the marking
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expectationsand rigour in establishing these are important. However, presentation should not be the main
feature of marking and feedback as per the point above.



APPENDIX 1.
Our Marking Code

When we mark you work this is what we meaX

OA Objective ahieved
PA Partlyachieved
K Goodbit!

K K Very god bit!

J This part is particularly
impressive!
Np New paragraphneeded
Check youspelling
@ Check youpunctuation

Finger space
ABC  cCapital letter
1 Full stop

ew York Something is missing

Longer sentences and phrases that are particularly good

S Supportedwork

GW Guided group work

I Independent work

\% Verbalcomment has been given

e Your target or next step to improve your work

Appendix 2.



Examples of marking from our practice are shown on the next few pages with a
short description about the effect and impact.

Exampleshowing corrections that need checking and a model/ prompt for the child. Evidence of self
laaSaaySyd F3IFrAyald GKS adz00Saa ONARGSNALF® b20S (K
and the child has only ticked one success criteria.




Examplegprovided to check and consolidate understanding

Appropriate spellings challenged and a question to deepen thinking.



Question checks knowledge to see if children can take thinking further.

Learning is reinforced.



Examples to stretch a chidho has completed work correcttyallows teacher to know what more
the child can achieve and supports future planning
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Question to deepen thinkingnd check understaridg

A
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correctedg may also enter in spelling log
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Exampleof stretchingthinking and response is clear. Spellings highlighted and evidence of green pen
to improve capital letters (possibly inthelesspi KA & A ay Qi Of SINJ FNRY (GKA&



Spellings picked up, Writing quality itended with the challenge. OA in use. Evidence of
highlighting by the children (SelPéer assessment in use)



